S(IENCE AND TECHNOLOGY: WHERE ARE THE WOMEN? IN BRIEF
nursing, is an important factor in the subordination of women. Indeed, Elizabeth Fennema (1984) has argued that without 'mathematical knowledge and skills, women will never be able to achieve equity in society'.
In order to begin to address this situation, it is necessary to understand the obstacles that women face entering science and technology occupations. In general, women's underrepresentation in science occupations can be The first generation of women attending mission boarding schools were not encouraged, if even allowed, to obtain an academic education or skills training. For African women in particular, the focus was domestic training. Deborah Gaitskell (1988:158) has noted that mission education for cirls was 'vocational, domestic and subservient'.
In the 19th century, missionaries were concerned with preparing African women to be good Christian wives and mothers as well as training them in domestic skills such as sewing, cooking and laundry work (Gaitskell, 1988) .
The girls that were deemed the brightest were allowed more advanced academic schooling and were trained as teachers. They were also prepared to be the wives of teachers and preachers in the newly emerging male black 6lite.
For the girls, however, who did not attend these missionary boarding schools, primary education was less gender slanted. The only subject taught specifically to girls was sewing.
Industrial training was not introduced for them until the upper-levels where girls would often receive housewifery training, while the boys would be taught some sort of trade.
In more recent times, the problem for women often begins at the secondary level where girls are often actively discouraged from studying science and from considering a career in science (Thomson, 1994) . This discouragement follows through to the university level where a lack of funding and a poor support structure in the areas of career counselling and mentorship further reduce the number of women entering into science and technology occupations. Furthermore, the stereotyping of roles in textbooks, in teaching materials, and in the attitudes of teachers, often limits the achievement of girls. Girls come to accept certain fields of study as being 'soft' and therefore 'more feminine'. Access to education will affect the empowerment of women. Other theorists argue that greater access to education, science or otherwise, is not the answer to women's oppression. They note that inclusion in a system whose fundamental design includes female oppression will not alleviate women's burdens. They point to the fact that where women have been 'included', they generally fill the lower levels of the employment hierarchy, and their progress is arrested by the proverbial glass-ceiling effect. Other theorists argue that women's oppression is rooted in the capitalist system of production that serves to oppress both men and women. Maggie Coats (1994:22) When every other scientist is a competent female, it becomes that much more difficult for the stereotyping of women to continue.
Choice of career
As such, these measures are by no means patronising or extreme.
If we agree that women are disadvantaged in gaining access to science fields for the reasons discussed and if as a nation, South Africa is serious about fully utilising the potential of all its citizens, then they become very appropriate and quite necessary.
The other option is that we allow women, as a group, to continue to lag behind, with some exceptional females managing to 
